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The objective of this study was to see the effect of a life 
skills group on the behavior of a group of juvenile offenders. 
In that this was an early intervention program, the 
methodology included selecting those adolescents who were status 
offenders or those having no more than one delinquent offense. 
The group met two hours weekly and were scheduled to continue 
for three months. The first hour, the adolescents worked in a 
computer lab focusing on individual math and reading deficits. 
The second hour was spent on learning life skills such as 
communication and anger control. A concurrent parent support 
and education group was implemented to assist in transfer of 
training. A control group was selected according to the same 
criteria, but there was no group involvement. The experimental 
and control groups were administered pre and post assessments at 
the beginning and at six weeks into the group to ascertain 
adolescent behavior changes at home. Two professionals, paid by 
grant funds, and two volunteers led the groups and supervised 
the computer laboratory. 
In the experimental group, two behaviors of the nine 
assessed showed improvement, and were statistically 
significant at the 0.05 level. These were Attention to 
Self and Relationships to Brothers/Sisters. There were no 
significant changes in the behaviors of the control group. 
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Chapter I. INTRODUCTION 
Those working in the juvenile justice system are con¬ 
cerned about the most effective ways of treating the youth¬ 
ful offender. Traditiona11 y, the response has been that 
young offenders should be protected and rehabilitated rather 
than subjected to the harshness of the criminal system. 
In 1987, the State of Georgia passed legislation aimed 
at recognizing the need to intervene early in the lives of 
youth considered as "at risk." This is a program that de¬ 
veloped as a result of this emphasis. 
In 1986, the Juvenile Court of Cobb County received 
2,132 delinquent complaints. The Court also realized an 84 
percent rise in referrals for delinquent, unruly, and 
traffic offenses in the past five years with no increase in 
staff positions. To respond to this combined problem of 
increased caseload with no additional staff, the Court has 
looked into programs that would address the needs of the 
clients through the use of volunteers and implementation of 
improved programs. Over the years, the Court has had 
several programs similar to the one under study, but none 
were implemented in such a coordinated way and none with an 
evaluation component to measure success. 
Statistics kept in Cobb County since 1986 reveal an 
average of 387 children on probation each month from 
November 1986 to Nay 1987. Of these only 36 percent were 
living with both natural parents and 36 percent came from 
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single parent homes. Sixteen percent lived with a natural 
parent and a step parent. An estimated 3E percent were 
using alcohol, £4 percent were using marijuana, and -four 
percent were suspected of using these in combination with 
other drugs. 
It is estimated that 75 percent of the youth on pro¬ 
bation experience school problems which includes attendance, 
behavior, and grades. A program was needed to address 
school problems as well as areas of personal development, 
that is, to effect a positive adjustment at home, at school, 
and in the community. The added component of a parent group 
was felt to be necessary to provide support and education to 
parents in helping their child adjust as well as benefiting 
other siblings at home. 
Statement of the Problem 
The problem can be stated in the following manner : 
Does participation in a life skills group lead to positive 
behavior changes as viewed by the adolescents' parents? 
Heretofore, court focus has been on addressing the 
offense. This focusing upon the symptom has accomplished 
little. DeAngelo (p. El) notes that "since the 1960's the 
juvenile crime rate has increased rapidly." Looking at the 
real source of the problem reveals that the typical offender 
is deficient in basic life skills that would enable him/her 
to make more positive decisions in dealing with the environ¬ 
ment . Practicing these learned skills in a "safe" situation 
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with positive role models could cause the adolescent to 
modify his/her everyday behavior and deal more productively 
with the environment. 
When adolescents are assisted in learning more positive 
ways of coping but the home/family environment is unchanged, 
little progress is made. Parents must be taught new parent¬ 
ing skills in order to recognize and accept the changes that 
will surface from the new life skills being taught their 
children. And parents should be able to transfer these to 
sib 1ings. 
Purpose of the Study 
The purpose was to examine the effects that a three 
month program, focusing on experiential learning in areas 
such as communication and life skills, had on a group of 
adolescent offenders. Since this program was geared toward 
early intervention, the teens chosen to participate were 
status offenders or those having only one delinquent 
offense. The reason for teaching the adolescent offenders 
life skills, decision-making, communication, and self-esteem 
was that studies indicated these were areas of greatest need 
for the court population. The rationale for choosing this 
population for study resulted from studies indicating that 
the earlier intervention takes place, and the more positive 
the intervention, the lower the cost to the community and 
the more possible a viable solution can be realized. 
It was hoped that the results of this study would pro- 
vide the Court and others with positive intervention statis¬ 
tics as well as process information needed to implement 
similar programs. It was further hoped that such a program 
dealing with groups could facilitate change and growth in 
the lives of adolescents and reduce recidivism rates. 
An additional component of this program was to provide 
a parent's support group to run concurrently with the ado¬ 
lescent program. The purpose was to offer support to the 
parents having children involved with the court by bringing 
them together to realize that their fears of helplessness 
was a common feeling. Parents were encouraged to recall 
their own struggles as teen-agers and helped to solve prob¬ 
lems more on a "win-win" basis. 
The focus was therefore to implement changes in the 
whole family. Siblings would be affected because of the new 
skills gained by their parents as well as seeing a more 
positive behavior from the court-invo1ved adolescent. 
Another purpose of the study was to be able to use 
volunteers in a capacity as co-leaders with the goal of 
teaching them to lead future groups. The volunteers were 
given "hands on" experience to note weekly progress of each 
adolescent and to learn to work with small groups in role 
p1 aying. 
It was hoped that, if the court could intervene early 
enough, the adolescent's problems would be less likely to 
escalate and thus recidivism could be reduced. By interven¬ 
ing at an early age of the child, or as soon as possible 
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after court involvement, the child and his siblings would be 
less likely to further penetrate the court system. 
Heretofore, programs in the Cobb County Juvenile Court 
were planned without statistical evidence as to what the 
outcomes might be. This program was the first in which 
statistics were kept on the population sample and control 
group so that results could be analyzed and outcomes could 
be assessed. 
Caseloads per staff member have risen from an average 
of 35 to an average of 60 in recent years. Individual at¬ 
tention for clients is increasingly difficult. Groups such 
as the one used in this study would meet weekly and indi¬ 
vidual attention would thus be more likely when leaders were 
assisted by community volunteers. 
Finally, the study was valuable in helping to determine 
what would work for the court as well as for other agencies. 
A step by step plan of implementation, process, and evalua¬ 
tion enables others to learn from the outcomes of this 
study. 
Research Design 
Chapter III. METHODOLOGY 
A quasi-experimental, comparative research design was 
used in the planning of the study. Juvenile offenders 
before the Cobb County Juvenile Court were selected based on 
criteria described in the sampling section of the thesis. 
An instrument was constructed so that behaviors, as viewed 
by parents, could be measured before the intervention and 
then afterwards. Both experimental and control groups were 
used. The design thus revealed differences in terms of 
behaviors at home and in school, and recidivism rates. 
An intervention program was developed for the study. 
This program extended over twelve weeks. The adolescents 
spent one hour of each session in a computer laboratory 
working on grade-level skills followed by one hour in a 
group setting working on life skills. The parents spent two 
hours working on support and parenting skills. 
The research setting was at the Cobb County Juvenile 
Court in Marietta, Georgia. The Juvenile Court Code points 
out that the focus of the Court is for rehabilitation of 
youth. Thus, the study adheres to that focus. 
In the Court System, there are ten probation officers, 
six intake officers, and two family therapists who can refer 
probationers to the program that was studied. It was their 
responsibility to refer only those who met the criteria to 
the program and the encourage the adolescents to attend the 
intervention sessions. 
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The three categories are aggression, withdrawal, and im¬ 
maturity. Goldstein (p. 2) reveals these that these account 
for the vast majority of behaviors and are typically includ¬ 
ed under the term behavior disorders. It is relevant to 
note that other researchers have consistently found the same 
patterns in their classification efforts. 
The skill-deficient adolescent is characterized by 
patterns of aggression, both verbal and physical, and as¬ 
sociated with poor interpersonal relationships with adults 
and peers. This has also been labeled as conduct disorder. 
Behaviors include fighting, irritability, defiance of 
authority, profanity, destructiveness, and attention seeking 
behaviors. Adolescents displaying extreme patterns of ag¬ 
gression are likely to be involved with the courts and other 
institutions for delinquents. 
Another characteristic of ski11-deficient adolescents 
is withdrawal. Traits characteristic of withdrawal are 
feelings of distress, fear, anxiety, physical complaints, 
general unhappiness, depression, hypersensitivity, and feel¬ 
ings of inferiority. 
The third behavior disorder discussed by Goldstein is 
immaturity. Characteristic behaviors include clumsiness, 
preference for younger friends, short attention span, passi¬ 
vity, incompetence, and daydreaming. 
The aggressive adolescent is seen as proficient in 
antisocial skills yet deficient in prosocial skills such as 
self-contro1, negotiation, asking permission, avoiding 
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trouble with others, understanding the feelings of others, 
and dealing with someone's anger, according to Goldstein 
(1978). The withdrawn adolescent may be unable to initiate 
a conversâtion, join in, deal with fear, make decisions, and 
respond to persuasion. The immature teen frequently experi¬ 
ences problems with responding to teasing, failure, and 
dealing with group pressure. 
Goldstein (1980) focused on assisting the adolescent in 
developing appropriate prosocial behaviors. It was felt 
that teaching these skills would enable the adolescent to 
deal more effectively with feelings, handle stress and be 
more proficient in social skills, that is, joining in a 
conversât ion. 
Goldstein examines several alternatives for the treat¬ 
ment of disturbed adolescents. Incarceration is seen as 
encouraging more anti-social behavior except in those cases 
of extreme recidivism. Empey (1969) states that probation 
is an appropriate intervention for adolescent offenders who 
are neurotic or who display some reasonable level of pro- 
social behavior. And Adams (196E) notes that individual 
psychotherapy was viewed as effective with highly anxious 
adolescents, the socially withdrawn, and those manifesting 
at worst a moderate level of psychopathic behavior. 
Group psycho therapy, aimed at aiding aggressive, with¬ 
drawn and immature adolescents, has proven useful, according 
to Goldstein, for older more sociable and person-oriented 
adolescents. Adolescents accepting of confrontation and 
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classified as acting-out neurotic are also good candidates 
for group intervention. Goldstein disagrees with those who 
believe that "nothing works." It is his belief that every¬ 
thing works but only for certain adolescents. 
Goldstein's book is a presentation on structured learn¬ 
ing aimed at those youngsters behaviorally deficient in the 
aforementioned skills. The psychoeducational training com¬ 
bines didactic, instructional, and audio-visual techniques 
aimed at helping youngsters who are deficient in personal 
skills. The goal of this program is skill competence and 
effective and satisfying daily living. 
In a typical session, adolescents are shown examples of 
competent skill behavior, encouraged to rehearse what they 
have seen, provided with feedback, and are expected to prac¬ 
tice this behavior in the home setting. In fact, homework 
is given to record practice at home. 
The components of structured learning, according to 
Goldstein, are modeling, role playing, and transfer of 
training. The client is shown examples of behaviors the 
trainer wishes the client to learn, for example, modeling. 
This could be accomplished through videotape, or live. As a 
result of role playing, the client is given opportunities to 
rehearse the behavior. The client’s behavior is reinforced 
by performance feedback and praise. Transfer of learning 
procedures are implemented in assisting the client in carry¬ 
ing over these new behaviors at home and school. 
Goldstein declares that adolescents benefit more if the 
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behavior is repeated "with enough repetition to make over¬ 
learning likely and when several different models, rather 
than a single model, are used (p. 2)." Furthermore, he re¬ 
veals that it is best to introduce one skill at a time and 
the importance of rewards and praise is emphasized. 
Role playing, a popular approach for many years, is 
used in structured learning to help individuals change their 
behaviors or attitudes. Goldstein refers to studies which 
indicate that it is more likely that attitude and behavior 
change will occur if the adolescent is given a choice be¬ 
tween taking part in the role playing and if he is given a 
reward, such as approval, for enacting the role play be- 
hav i ors . 
Performance feedback is included in structured learning 
because role playing and modeling, according to Goldstein, 
are not sufficient of behavior and attitude change in that 
they only teach the adolescent what to do and how to do it. 
Performance feedback provides the individual with informa¬ 
tion on how well they performed during the role play with 
praise, approval, and encouragement. 
For the structural learning skills to be truly effec¬ 
tive, transfer of learning skills need to be carried over 
into the adolescent's home, school, and community environ¬ 
ment. This is accomplished by encouraging parents and 
teachers to recognize and reward these new behaviors. In 
the Juvenile Court Step-by-Step program, the idea of educat¬ 
ing the parents was an important focus. 
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Helpful literature in developing the Step-By-Step Group 
was Feindler's (1987) Adolescent Anger-Control Program. 
Feindler's premise was that adolescents lose control over 
their anger because of behavioral and cognitive skill defi¬ 
cits. The emphasis is helping teens build a repertoire of 
skills and as a result, they suffer less from the punishing 
consequences of aggressive responding. 
A brief overview of the program reveals that adoles¬ 
cents are alerted to the situational triggers that provoke 
their anger. They are taught "coping statements, assertive¬ 
ness , self-monitoring, and analysis of anger and conflict 
incidents and problem-solving strategies (Feindler, p. 
268)." These skills are then practiced and presented by 
modeling and role-play strategies. 
Feindler explains that of the 4A3 adolescents who have 
completed this program, most of these had a clinical diag¬ 
nosis of Conduct Disorder/Aggressive Type, with subclassifi¬ 
cation of unsocialized behavior. The second category of 
adolescents represented in this group was Oppositional 
Disorder. These adolescents had behaviors manifested by 
violations of minor rules and stubbornness for at least six 
months. 
The adolescent's level of cognitive functioning is very 
important in anger control training because the youngster 
must be aware of precipitating events. It was interesting 
that "there seems to be a relationship between specific 
cognitive deficits in problem-solving thinking and aggres- 
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sive behavior (Anderson and Kandel, 1987, p. 295)." Due to 
this theory and realizing that many court involved youth 
fall in this category, deficient adolescents should perhaps 
receive some cognitive pre-training. 
Feindler (1987) relates that those adolescents who are 
provoked easily and are impulsive in their aggression seem 
to respond more positively to the Anger Control Program than 
those who carefully plan aggressive acts. According to 
Feindler "what is most important is the anger arousal that 
precedes and usually accompanies the aggressive responses 
(p. 26)." Focus, accordingly, should be on the anger 
arousa1. 
Those individuals not appropriate for the Anger Control 
Program are those extremely depressed and/or who have suici¬ 
dal thoughts, substance abusers, or youth with thought dis¬ 
orders or delusions. Feindler reveals that these adoles¬ 
cents would possibly lack the motivation to participate in 
the program. 
An important component that the Anger Control Program 
and the Step-By-Step Program implemented was the Parent 
Support Group. It was felt that parent involvement was 
instrumental in supporting and reinforcing progress. Other 
similar procedures were role playing and modeling. Role 
playing, in both programs, consisted of using those situ¬ 
ations relevant to the adolescent, that is, potential con¬ 
flicts. A suggestion used by the Anger Control Group was to 
role play with persons who would challenge the adolescents' 
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newly acquired skills. In this way, the adolescent would 
become desensitized to these potential threats and be more 
readily able to use his/her skills. An important component 
of the Anger Control Program was teaching adolescents that 
it is impossible to control anger at all times. It was 
pointed out that adolescents could learn from these mis¬ 
takes, especially by using positive self-statements for 
coping. 
The technique of requiring well defined homework as¬ 
signments, like the Hassle Log, was used in the Anger 
Program as well as the Step-By-Step program of this study. 
Feindler explained that "when your mother nags you about 
your friends and about missing your curfew, remind yourself 
to stay calm, and then coach yourself to explain calmly 
where you were and with whom (p. E7)." It is important for 
adolescents to know what they are feeling and thinking, and 
what their options are in terms of responding. 
The personality of the leaders, according to Feindler 
and this researcher, plays a big role in the success of 
programs dealing with adolescents. Trainers who are res¬ 
pected by the youngsters are more likely to be effective 
role models. Trust and rapport should be a prerequisite to 
beginning the group and flexibility and the ability to relax 
and enjoy the program are necessary for success. 
A program that was modified for an inpatient hospital 
setting, similar to Feindler's teaching youth to evaluate 
their own behavior, was described in more detail. Initial- 
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ly, after the program and rules were discussed, the indivi¬ 
duals were presented with relaxation techniques, such as 
deep breathing, counting backwards, and pleasant imagery. 
This served to reduce tension and focus on internal control. 
Hassle sheets were assigned to each adolescent for homework 
with the expectation of seeing how they handled conflict. 
Hassle sheets recorded the hassle, response behavior, what 
happened before (antecedent), and the consequences. Parti¬ 
cipants were taught to identify the situational variables, 
either covert or overt, that caused their anger. Rights of 
the adolescents and others were discussed as well as asser¬ 
tion techniques. Information on how to "keep cool" and 
respond in pressure-type situations as well as consequences, 
immediate feedback, and practice in problem solving, such 
as: What is the problem? What can I do? What will happen 
if ... ? What will I do? How did it work? 
A similar study conducted by Carol Anderson and Henry 
Kandel (1987) examined the motivation to acquire social 
skills. Their findings illustrated that utilizing a pleas¬ 
urable activity, such as basketball, enhanced the motivation 
of adolescents to learn social skills. The training empha¬ 
sis in this program was on prosocial behaviors. The partic¬ 
ipants were six boys, ages eight to thirteen, who were be¬ 
havior disordered. Their social difficulties included with¬ 
drawal, aggression, and hyperactivity. The reinforcement 
system consisted of paints for appropriate sports or social 
behavior or both. Cooperation, consideration and support 
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were modeled by the coach. 
Results revealed that social skills learned in the 
context of structured sports activity generalized to free- 
play conditions. All children, according to Anderson and 
Kandel, increased in social interactions and less withdrawal 
or isolated play were noticed during free-play. 
The literature also examines the aspect of diversion 
programs, how volunteers fit into such programs, and a spe¬ 
cific program, somewhat similar to the one in this study. 
Diversion programs, defined by DeAngelo (1988), are 
usually defined as those referred to before a juvenile is 
formally involved in the juvenile justice system. They are 
designed to assist the young offender with problems he may 
have and also to attempt to keep him from further court 
involvement. Studies, according to DeAngelo, and elsewhere 
in this study, have revealed that the earlier a child be¬ 
comes involved with the court, the more likely he will be 
involved as an adult and the more often he is processed in 
the court system, the more likely he will be arrested, con¬ 
victed, and imprisoned as an adult. As a result of these 
findings, it seems evident that diversion programs would be 
indicated for those youthful offenders who have needs that 
could be addressed by outside resources before their pat¬ 
terns of behavior are firmly established. 
DeAngelo quotes statistics revealing that "between 1960 
and 1976, the juvenile crime rate increased *tl6 per cent 
while the population grew only 129 per cent (p. 21 )." 
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Courts have responded in various ways to this increase. 
Many have established diversionary programs for those of¬ 
fenders who do not need involvement in the criminal justice 
system. DeAngelo, quoting from the Criminal Justice 
Monograph relates that according to the Youth Development 
and Delinquency Prevention Administration, "that over a five 
year period an estimated $1.5 billion could be saved in 
official court costs if diversion programs were established 
nationwide (p. EE). In terms of recidivism rates, DeAngelo 
points to a 1979-198E study in a Delaware, Pennsylvania 
court in which 1,300 juveniles participated in a diversion¬ 
ary program and only nine per cent recidivated. Programs 
such as this not only save taxpayer dollars and afford pro¬ 
bation officers time to deal with more critical cases, but 
also keep many young offenders from acquiring the label of a 
"juvenile delinquent," which tends to stigmatize him regard¬ 
less of his improvement. The type of diversion program des¬ 
cribed by DeAngelo that most closely fits the one in this 
study is the Treatment Type. Here, a child is referred to a 
program run by leaders well trained in child development 
theories and family processes. Emphasis on skill in indivi¬ 
dual and group counseling is also a must. 
DeAngelo also mentions an Education Type Diversion 
Program that had a similar component in this study. His 
premise was that if an adolescent could succeed in his aca¬ 
demic work, he would be less inclined to become involved in 
delinquent behavior. The Education Program was an in-house 
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program with staff offering remedial teaching. 
The third diversion program similar to this study was 
the Community Volunteer Type. Here DeAngelo described using 
volunteers to act as Big Brothers and Big Sisters for ado¬ 
lescents needing the influence of a positive role model. 
The court which is the setting for this study has moved away 
from the one-to-one volunteer but used many volunteers to 
work in groups, such as tutoring and teaching life skills. 
In furthering the idea of using volunteers, DeAngelo 
described forming a panel of individuals from various back¬ 
grounds to serve on a Youth Panel. The panel would draw on 
the expertise of its members to devise alternate disposi¬ 
tions resulting from their knowledge of the community. This 
researcher found this idea similar to the Board of Advisors 
utilized to steer the operation of the Step-By-Step Program 
which is the topic of this study. 
DeAngelo quotes the uniform crime report records by 
relating that "juvenile crime rate began to decline after 
1974 (p. 24)." He explained that this was due in part to 
the decline in the juvenile population (10-17) in the United 
States but also attributed the decline to the rise of diver¬ 
sion programs and growth of professionalism in the juvenile 
justice system. 
The use of volunteers in court settings is relatively 
new, dating from 1960. According to a project conducted by 
Arthur Little, Inc., and cited by Fox et al (1981), it is 
estimated that over 60 per cent of juvenile courts use 
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volunteers. 
The consensus of the literature is that the purpose of 
using volunteers is to increase the quality of services, 
such as rehabilitation, in the court without increasing the 
already strained budget. The Little Report (p. 16) illus¬ 
trates findings from a 1966 Colorado study which reveals 
that volunteer tutors reduce the school dropout rates for 
probationers and also that volunteers counteract anti-social 
attitudes by giving more positive direction to adolescents. 
Scheier (1987) talked about the Royal Oak, Michigan 
Juvenile Court program, which started in 1959. It was one 
which used volunteers in more than SO different ways. In a 
five-year study which compared the Royal Oak setting to a 
court which did not use volunteers, the Royal Oak probation¬ 
ers committed 0.S3 offenses per probationer while the other 
court showed S.7 crimes per probationer. This is a reduc¬ 
tion of about ten times that of the non-vo1unteer court. 
The Little Report further reveals that volunteer pro¬ 
grams have been instrumental in many courts in shifting from 
penalty-oriented systems to more positive diversion systems. 
Volunteers appear to try and work with the whole child — 
his physical, social, emotional, and intellectual needs are 
addressed. This concept was adopted in the intervention 
studied in this thesis. 
In working with volunteers, it is important to as¬ 
certain the needs of the agency and the community in dealing 
with the youthful offender. Several of the needs discussed 
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in the Little Report (Fox et al) that applied to this study 
were prevention programs and educational programs. Once 
these were determined, availability of existing staff to 
fill these needs was assessed. Volunteers are then able to 
fill the gaps and thus provide the program needs for the 
offenders. 
The Little report also advises that initial volunteer 
usage programs should be small. The rational is that 
working out the problems is simpler with small operations. 
It was also pointed out that programs could not wait until 
all aspects had been worked out, since that may never occur. 
This, of course, means learning by doing. 
The literature on volunteers reveals that the average 
volunteer is a middle-class, married, well-educated woman. 
Nevertheless, the aforementioned Royal Oak program began 
with men. 
The role of volunteers in many court settings is on a 
one-on-one basis. This is similar to the well-known Big 
Brothers and Big Sisters programs in which there is a strong 
personal relationship between volunteer and child. The 
volunteer performs as a positive role model, in which he may 
transport the child to, and participate in, outings and 
counseling. In one-on-one situations, it is important that 
volunteers are prepared by training to be effective in their 
work . 
The literature on volunteers indicates that the 
strongest aspect in the volunteer/probationer relationship 
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is the child's realization that the volunteer is working 
without pay. Volunteers are often found serving in a role 
as mediator between the child, the parents, and the proba¬ 
tion officer. As advocate, or broker, the volunteer can 
work with the community in providing resources for the child 
and the family of the child. 
Scheier (1987) maintains that not one court has discon¬ 
tinued using volunteers because of the belief that its pro¬ 
grams were ineffective. He stresses cooperation among 
staff, administration, and volunteers. This aspect was im¬ 
portant in the study done for this thesis. 
In summary, it can be readily seen that there is a 
considerable amount of supporting literature for this study, 
in terms of diversion, intervention, and the use of 
vo1unteers. 
Operational Definitions 
Adolescent. Any child between the ages of 13 to 17 
years, inclusively. 
Court, juvenile court. A court exercising jurisdiction 
over juvenile matters. 
Delinquent act. An act designated a crime by the laws 
of the state, in this instance, Georgia. 
Delinquent child. A child who has committed a delin¬ 
quent act and is in need of treatment or rehabilitation. 
Diversion. Diverting an adolescent to some program 
other than strict probation. 
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Hassle Sheets. Homework assignments which record any 
hassles occurring during the week. The child records the 
hassle, that is, what occurred, what preceded the problem, 
and the consequences. 
Recidivism. A relapse or return to criminal behavior. 
Status Offender. A juvenile who is charged with or 
adjudicated of an offense which would not be a crime if it 
were committed by an adult. This includes truancy, running 
away from home, incorrigibi1ity, and unruly behavior. 
UIICAT. An acronym for Wise Instruction Computer Aided 
Training. The students concentrate on their own particular 
needs at their own pace. This is used mainly for remedial 
work in math and reading. The main benefit is that it moti¬ 
vates the student to learn while improving specific skills. 
Statement of the Hypothesis 
Adolescents who participate in a formalized group ex¬ 
perience are more likely to demonstrate greater personal and 
social adjustments than adolescents who do not participate 
in such a group experience. 
Research Design 
Chapter III. METHODOLOGY 
ft quasi-experimental, comparative research design was 
used in the planning of the study. Juvenile offenders 
before the Cobb County Juvenile Court were selected based on 
criteria described in the sampling section of the thesis, 
fin instrument was constructed so that behaviors, as viewed 
by parents, could be measured before the intervention and 
then afterwards. Both experimental and control groups were 
used. The design thus revealed differences in terms of 
behaviors at home and in school, and recidivism rates. 
fin intervention program was developed for the study. 
This program extended over twelve weeks. The adolescents 
spent one hour of each session in a computer laboratory 
working on grade-level skills followed by one hour in a 
group setting working on life skills. The parents spent two 
hours working on support and parenting skills. 
The research setting was at the Cobb County Juvenile 
Court in Marietta, Georgia. The Juvenile Court Code points 
out that the focus of the Court is for rehabilitation of 
youth. Thus, the study adheres to that focus. 
In the Court System, there are ten probation officers, 
six intake officers, and two family therapists who can refer 
probationers to the program that was studied. It was their 
responsibility to refer only those who met the criteria to 
the program and the encourage the adolescents to attend the 
int ervention sessions 
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The Director, Deputy Director, and Chief Probation 
Officer were instrumental in seeing that the adolescents 
attended the early sessions through case load reviews for 
appropriate referrals and other positive approaches. Once 
the adolescents had attended three sessions, very little was 
needed to ensure attendance. 
After the referrals were received, the initial program 
was held at Marietta Junior High School. A consultant, paid 
from a grant, a co-leader, and two volunteers managed the 
structured skills group for adolescents. A concurrent 
parents' group was held in an adjoining area, led by another 
consultant paid by grant funds. A volunteer assisted this 
consultant. The volunteer was being trained to lead future 
parent groups. 
The computer laboratory manager at the junior high 
school tested each child for appropriate grade level by 
using the WICAT program. Adolescents were thus able to 
proceed at their own speed and level in the grade-level 
skills improvement portion of the intervention. Three vol¬ 
unteers and the laboratory manager assisted the adolescents 
in these intervention sessions, as they used the computer 
facilities to work on grade-level problems. 
Weekly attendance was recorded for both adolescents and 
parents. Each adolescent was expected to attend at least 
ten of the twelve intervention sessions, or to make up 
missed sessions. Attendance was reported to probation and 
intake officers at the Court. Information shared in the 
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skills group was confidential unless threat or harm to an 
individual was suspected. 
Samplinq 
The literature revealed that the earlier a child can be 
identified and placed in a preventative system, such as the 
one studied, the less likely it is that recidivism will 
occur. This information established the basic criteria for 
inclusion in the samples studied. 
The convenience sampling technique was used in this 
study. The samples consisted of juvenile offenders and 
parents of juvenile offenders. The juveniles were selected 
according to the research design discussed above and be 
meeting at least one of these criteria: Having a sibling 
who was currently or previously involved in the criminal 
justice system, having a parent who abused alcohol or drugs, 
or by the child having substantial school problems such as 
truancy or suspensions. Furthermore, the sample adolescents 
were either status offenders or among those who had not 
committed more than one delinquent offense. Ten juveniles, 
seven boys and three girls, and twelve parents participated. 
The general population from which the sample was 
selected was, of course, the citizens of Cobb County, 
Georgia. More specifically, however, the sample came from 
adolescents involved with the Cobb County Juvenile Court. 
The criteria were established in order to meet, as closely 
as possible, the early intervent ion/diversion concepts 
discussed in the literature 
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I nst rument at i on 
The assessment instrument, copy in appendix, was used 
for the pre-test and post-test for both parents and 
adolescents in the study. The instrument was administered 
to parents and adolescents in the experimental and the 
control groups. The intervention followed with the 
experimental groups. Then the instrument was administered 
again to both groups. 
The version of the instrument used for parents is shown 
in Figure I. The only difference in the version for 
adolescents are the title and name lines, and the 
instruction line. It used an interval scale, with seven 
points, so that a rating of "1" on an item is excellent and 
"7" is poor in terms of the perceived adolescent behavior. 
The instrument was developed during the fall of 19Q7 
and tested with a trial group of adolescents and parents 
during the spring of 1988. The nine behaviors were 
determined by careful considérât ion of areas where the 
literature suggests improvement in them would reduce 
recidivism. The areas were also chosen so that intervention 
methods, such as life skills and grade—level skills, could 
be taught in the group sessions. Based on this, the 
instrument appears to be construct valid. 
The lower three items in the figure are not behaviors 
and were not used in the analysis. They were used to gather 
statistics. In the original instrument design, it was 
thought that there might be some relationship, but the trial 
group did not show this. 
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Data Analysis 
The T-Test was used for the analysis of the data. 
Thus, a t-score for each behavior, as viewed by parents in 
the experimental group, was determined for both the pre-test 
and the post-test. The raw scores for all behaviors were 
combined, and the same test was used for this situation. 
Using the paired samples t-test allowed for direct judgement 
regarding significance of the intervention concerning each 
individual behavior and the combined behaviors. 
The same procedure was followed for the parent’s 
control group. This allowed direct comparisons to be made 
between the experimental and the control group in terms of 
parental responses. 
A commercially available software package called 
MICROSTAT was used for the analysis. The software was run 
on on IBM PS-£ Model 50 microcomputer. 
To test for inter-rater reliability the combined ratings 
(all behaviors) for the pre-test were randomly split into 
two halves. A t-test for the difference in means with 
unknown standard deviation was then performed. If the test 
was significant, there would be a question concerning 
instrument reliability. The same procedure was followed for 
the post-test. 
CHAPTER IV. PRESENT AT I ON OF RESULTS 
The pre-test and post-test instruments were administer¬ 
ed to the experimental groups and control groups of parents 
in the study according to the procedure described in the 
preceding chapter. The results of the analysis are present¬ 
ed in Table 1 and Table 2. 
In the experimental group, two individual behaviors 
were found to be significant at the 0.05 level. These were 
Attention to Self and Relationship to Brothers/Sisters. 
When all behaviors were combined, this was also found to be 
significant at the 0.05 level. 
Two behaviors had negative means and corresponding 
negative t-scores. These were Work Habits and Attention to 
Home/Room. Neither was significant in the statistical 
sense, but there is an indication that the behaviors may 
have changed for the worse between the pre-test and the 
post-test, as viewed by parents. 
Of the remaining behaviors in the experimental group, 
it is interesting to note that Respect for Authority had a 
relatively small t-score and corresponding1 y a large proba¬ 
bility value. However, the behaviors entitled Cooperation, 
Attitude, Responsibility, and Communication, had much smal¬ 
ler probability values, even though they were not statisti¬ 
cally significant. 
An investigation of Table 2, the control group, reveals 
that none of the behaviors showed significant changes. One 
28 
behavior, Communication, had a negative mean and t-score. 
All others^ including the combined behaviors, had positive 
means. There was extreme variability among the responses in 
the control group, as indicated by the large standard devia- 
/ 
tions, and this accounts for the lack of significance for 
any of the behaviors. 
Table 3 presents the results of a random, split-halves, 
inter-rater reliability test. If the t-test had shown sig¬ 
nificance for either the pre-test group halves or the post¬ 
test group halves, there would have been a question as to 
instrument reliability. No significance was found, indicat¬ 
ing that the instrument is probably reliable. It should be 
noted, however, that only the parent's experimental group 
combined behaviors were thus tested. 
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Table 1 . PARENT'S EXPERIMENTAL GROUP 




Err t prob 
All Behaviors 
Combined 
12 3.25 6.07 1.75 1.85 0.045* 
Cooperation 12 0.33 1.07 0.31 1.08 0.153 
Att i tude 12 0.50 1.57 0.45 1.11 0.146 
Respect for 
Authority 
12 0.25 1.82 0.52 0.48 0.321 
Responsibi1ity 12 0.50 1.31 0.38 1.32 0.107 
Work Habits 12 -0.83 1.56 0.45 -0.19 0.429 
Attention to 
Self 
12 0.67 1.23 0.35 1.88 0.044* 
Attention to 
Home/Room 
12 -0.33 2.02 0.58 -0.57 0.289 
Relationship to 
Brothers/Sisters 
12 0.83 1.11 0.32 2.59 0.013* 
Communication 12 0.42 1.31 0.38 1 . 10 0.147 
* Note Indicates significance at the 0.05 level 
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Table 2. PARENT'S CONTROL GROUP 




Err t orob 
All Behaviors 
Combined 
8 £.50 1 £. 59 4.45 0.56 0.296 
Cooperation 8 0.38 £.07 0.73 0.51 0.312 
At t i tude 8 0.38 1.69 0.60 0.63 0.275 
Respect for 
Authority 
8 0.38 £. £0 0.78 0.48 0.322 
Responsibi1ity 8 0.63 1.69 0.60 1.05 0.165 
Work Habits 8 0.57 1.90 0.78 0.79 0.229 
Attention to 
Self 
8 0.13 1.46 0.52 0. £4 0.408 
Attention to 
Home/Room 
8 0.00 1.85 0.65 0.00 0.500 
Relationship to 
Brothers/Sisters 
8 0.17 1.33 0.54 0.31 0.386 
Communication 8 -0.50 1.93 0.68 -0.74 0.244 
Note None were significant at the 0.05 level 
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Table 3. SPLIT-HALVES RELIABILITY TEST 





Difference df t 
Pre-test (half) 6 36.67 7.15 
3.933 10 -1.95 
Pre-test (half) 6 4 <+.33 5.13 
Post-test (half) 6 33.83 9.48 
5.554 10 -1.23 
Post-test (half) 6 40.67 8.04 
Note: The critical t-score at the 0.05 level of signifi¬ 
cance is —2.228. Thus, neither the pre-test nor the post¬ 
test was significant and there is no indication that the 
ratings differ between sub-groups. 
Chapter V SUMMARY AND CONCLUSIONS 
In interpreting the findings the areas for the experi¬ 
mental group indicating a 0.05 level of significance were 
Attention to Self and Relationship to Brothers and Sisters. 
Attention to Self could be explained as the result of the 
adolescent's increased self-esteem. All communication with 
the group leaders and volunteers encouraged individual 
"worthiness" and "specialness." The positive group experi¬ 
ence also contributed as a result of peer support and accep¬ 
tance. This researcher believes that Attention to Self is 
an important initial indicator of positive change. 
Relationship to Brothers and Sisters could reveal a 
lowered stress level from learning new coping skills. Prac¬ 
ticing positive ways of interaction taught this group how to 
resolve many unmet needs. The resulting score hopefully 
indicates that the individuals have not only learned new 
ways of relating with siblings but also skills that can be 
transferred to their community re 1 ationships. 
Scores on the experimental group's post-test revealed 
that parents felt that the adolescents changed for the worse 
in the areas of Attention to Home/Room and in Work Habits. 
An explanation for these changes could be that these were 
areas in whuich the skills group placed little emphasis. 
Considering the population from which the sample was 
taken, the area of Respect for Authority would have been 
expected to be non-significant. It is generally recognized 
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that those involved with the judicial system have problems 
with authority. This area will receive more attention in 
future adolescent skill training. 
Scores for Cooperation, Attitude, Responsibility, and 
Communications indicated that change was occuring in the 
positive direction. They were not statistically 
significant, however. 
After the post-test was administered, none of the con¬ 
trol group showed significant positive changes. This is 
possibly due to the fact that no skills were taught this 
group, and that they received no special attention from the 
group leader and volunteers, and further that they were not 
encouraged and supported by their peer group. When inter¬ 
viewed, the parents appeared to be "stuck" in a situation 
that they felt had little chance of improvement. 
The literature revealed that reinforcement is needed if 
skills are continued in real-life settings. This was one of 
the reasons that a parent group was conducted at the same 
time as the adolescents group. Parents were taught to re¬ 
cognize and reward the new skills in order to establish the 
learning cycle. 
The juvenile court was a good source for a skills- 
deficient adolescents group. Many times these adolescent 
groups are not well attended, but the leverage of the court 
practically eliminated this problem. Also, once this group 
began to enjoy the support and attention, attendance was not 
a major problem. 
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This researcher believes that unless this population of 
sk i 11-def i c-ient youth is given opportunities for learning 
positive ways for coping with their environment, many will 
recidivate. The diversion program seems a small price to 
respond to the needs of these adolescents. 
Limitât ions of the Study 
The major limitation was the length of time for the 
group. Although the total time for the group was three 
months, the time between the pre-test and the post-test was 
only six weeks. Only limited changes could take place 
during this short period. 
Another 1 imi tat ion -was -in havi-ng -to -move the-group's 
location during the intervention. This was because the 
Community School closed for the holiday period. Once a 
setting is established, it is difficult for group members to 
adjust to a new location. 
Suggested Research Directions 
Additional studies need to be conducted using the juve¬ 
nile court population. These adolescents have shown by 
their behaviors that they are experiencing difficulties. It 
might be appropriate to concentrate on only some of the nine 
behaviors used in the instrument for this study. This may 
be useful in identifying the problem behaviors of the ado¬ 
lescents and therefore understanding and changing these 
behaviors. 
Chapter VI. IMPLICATIONS FOR SOCIAL WORK PRACTICE 
There is statistical evidence that a program such as 
Step-by-Step does impact on the behavior of certain adoles¬ 
cents. Social workers should be able to use the results of 
this study to implement similar programs. With individual 
therapy being a luxury of the past, due to increased case¬ 
loads, social workers can learn to work with small groups 
(preferably 6-8) of adolescents each week, plus implement 
parent programs in order to support the offenders’ learning 
of new social skills. 
The idea of using a community school computer lab pro¬ 
gram could also be implemented by social workers. This 
particular program focused on the teaching of math and read¬ 
ing skills to adolescents who were academically below their 
grade level. In this case, a volunteer contacted the super¬ 
intendent of the cooperating school system and requested 
that the court be given special consideration on hourly fees 
for computer laboratory time. Instead of the normal fee of 
$10.00 per hour, the charge was only $3.00 per hour. The 
community school required close supervision, and three com¬ 
munity volunteers filled that need. 
The study clearly indicates that much can be accom¬ 
plished in spite of limited resources. The use of volun¬ 
teers, the community school computer laboratory programs, 
and the use of available classroom space for the adolescent 
and parent groups kept operating costs under control. 
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This researcher agrees with the theory that more indi 
viduals can be served in a group setting and that certain 
individuals respond more -favorably to a group atmosphere. 
Peer pressures and group support tend to cause positive 
changes and therefore growth in the social sense. 
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Please rate your child on each of the following 
High/ 
Excel 1 Averaqe 
Low/ 
Poor 
1 2 3 A 5 6 7 
Cooperation 1 2 3 A 5 6 7 
Attitude 1 2 3 A 5 6 7 
Respect for 
Authority 
1 2 3 A 5 6 7 
Responsibi1ity 1 2 3 A 5 6 7 
Work Habits 1 2 3 A 5 6 7 
Attention to Self 1 2 3 A 5 6 7 
Attention to Home/ 
Room 
1 2 3 A 5 6 7 
Relationships to 
Brothers/Sisters 
1 2 3 A 5 6 7 
Communication w/ 
Family Members 
1 2 3 A 5 6 7 
None Some Hiah 
1 2 3 A 5 6 7 
Illegal Activities 1 2 3 A 5 6 7 
Drug Use 1 2 3 A 5 6 7 
Alcohol Use 1 2 3 A 5 6 7 
